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Vignette 1: Diverse Guided Internships and Depth of Study

As Program Director of the Music-In-Education Guided Internship program at New England Conservatory, one of my primary responsibilities is to help MIE Concentration students discover what opportunities are available to them as teaching artists, by way of matching them with community mentors, schools, and music programs who have expressed interest in working with our students. 

At the beginning of each semester, I am visited regularly by students enquiring about teaching opportunities large and small: setting up private studios for just a handful of students; dreams of creating and organizing one’s own summer music camp; exploring compositional techniques with a high school choir and collaboratively composing new music with them; observing pre-professional teaching artists in a variety of contexts and reporting on their work; and designing performance outreach programs in preschools are among the selection of aspirations I help students hone into Guided Internships on a regular basis.  

What ties together this diverse array of ideas and approaches is that we emphasize that all guided internships should, by definition, employ techniques used in qualitative research as a structural feature of data collection and documentation. 
I try not to turn away any student’s initial guided internship idea; I believe that self-inclination is a vital step in the ‘why’ and ‘how’ of an internship’s justification and that it will lead to the ‘what’ and ‘where’ of how that internship will be carried out. 

Similarly, when approached with queries by external organizations (public schools, community arts centers, social action programs, etc.) for MIE guided intern involvement, I do my best to think of what students’ ideas or experiences may fit, and then arrange a meeting with both the Conservatory student, the organization’s representative, and myself, in hopes of negotiating a guided internship that will mutually serve all interests.  

We sometimes see guided internship proposals in which the trajectory of the project may be two or even three semesters long: the first semester acts as a planning period, the second semester as the actual project implementation, and the third as a second-run of that implementation or as an evaluation period. Portfolio work from such an internship could either be created throughout each semester or completed at the end of the last semester. While it’s possible that an internship like this could be viewed (by an outsider) as inefficient or misguided, I believe that this type of project trajectory is most similar to the rhythm of work often experienced in the ‘real world’ when involved with multi-year grants. The Portfolio at such an internship’s end is then akin to a final report like that typically required at the end of a grant period. 

One guided internship that I undertook as a Concentration student—studying portfolio artifacts and the reflective process, and the place of that type of work within the MIE program—is, in some ways, the basis of what I now do as CMIE Program Coordinator and as a Guided Practice Consultant within the MIENC. That what started ‘simply’ as an undergraduate MIE Guided Internship has evolved to a project with the longevity, depth of inquiry, and interest from a broader community is indicative, I think, of the importance of embracing guided internship projects and helping students to explore and investigate areas of inquiry that interest them. 

Vignette 2: Defining Roles and Contexts for CMIE Guided Interns as ‘Documentation Specialists’ 

We first defined and christened the Documentation Specialist role for guided interns after investigating what specific observatory and reflective qualities might be indicative of peer leadership. One such quality we identified is the willingness to adopt and adapt documentation strategies such that they engender one’s peers to participate and commit to an individualized, yet collaborative reflective process.  

CMIE Research Associate Fred Sienkiewicz was one of our first Documentation Specialists. In a February 20, 2007 posting to the CMIE NewsBlog—designed as a venue for fledging Documentation Specialists to articulate their work—Fred writes,

One of the core inquiry questions of MIE is ‘How does reflection enrich the learning process?’ and so my inquiry has been ‘How can electronic communications media — a blog or an email list — promote and facilitate class engagement and reflection in between class sessions? How can I [as a Documentation Specialist] use these mediums to keep the class engaged in reflective learning?’ . . . I have been working to try to promote this kind of reflective inquiry in between class sessions.

Fred’s perseverance and natural impetus for inquiry led to him authoring and compiling an entire library of audio/video recordings, transcripts of teaching, double entry journals, reference articles, and other documents that his peers could access online and reflect on for their own portfolios. Fred’s internship as a Documentation Specialist actually straddled two courses: a MIE core course and a (applied) Solfege course; by no coincidence, a handful of students were enrolled in both courses also. Because his guided internship was serving dual but shared communities, the role of the Documentation Specialist thus expanded beyond mere work as a teaching assistant and note-taker. It also set precedents for how future guided interns serving that role would operate: guided interns undertaking internships as Documentation Specialists now must serve at least two communities within the CMIE partner umbrella. 

* 
*
 * 

At the Atrium School in Watertown, MA, a ‘music plus music integration’ program has been designed, led, and run by a team of three pre-professional teaching artists–guided interns from New England Conservatory. But although all three guided interns work as teaching artists, two of them are also designated specifically as Documentation Specialists: guided interns charged with designing protocols and methods for including said documentation as artifacts in a school portfolio, and reporting on their work to the shared communities of New England Conservatory and the MIENC.

Charles M. is one of the team’s Documentation Specialists. In a proposal for his guided internship, Charles framed his guided internship and motivation for being on the Atrium School team like this: 

I want to be a part of [the growth of the Atrium music program] and hope to bring my own perspective and ideas to the program’s evolution. Specifically, I would hope to establish a more active level of observation and reflection on the program and its progress. By focusing my efforts on expanding methods of documentation, I would be able to produce more material for which we could evaluate the program’s progress and effectiveness. 

Charles’s effectiveness in “[producing] more material for which we could evaluate the program’s progress” is not limited to his work documenting what went on at the Atrium School, however. Similar to the multiple contexts in which other Documentation Specialists have worked, Charles shares and collects documentation for: the MIE Graduate Teaching Seminar that he and his Atrium teammates are enrolled, professional development workshops led by Larry Scripp for Atrium School faculty, and Music Learning Leadership seminars. This documentation then makes its way into Charles’s personal internship portfolio and shared school portfolio and can serve as the basis for MLL case study material. 

Vignette 3: Layered Internships and Program Design

As described in earlier vignettes, I highly encourage guided interns follow through on initial project inclinations and design teaching internships with qualitative research methods in mind; I also noted how multiple contexts for collecting documentation contribute simultaneously to individualized and collaborative portfolio work. One significant aspect of the CMIE Guided Internship Program at New England Conservatory is that it supports constructive and multi-dimensional/multi-experiential learning approaches and roles: because all guided internships meld components of qualitative research and teaching, every student is (in effect) conducting a ‘layered’ internship—what differs between students and amongst various internships is the degree to which these layers are explicated and prioritized. 

The latter half of Vignette 2 discussed the scenario of Charles M., one of three CMIE Guided Interns working at the Atrium School, and one of two whose primary internship work is as a Documentation Specialist in various contexts. By contrast, we have Jessica R. (the ‘lead’ guided intern, who was awarded a part-time position as Music Teacher at the school) and Joshua M., (the third member of the Atrium School guided intern team, and whose primary internship work is as a teaching assistant), both of who are enrolled and participate in the Conservatory’s graduate MIE Teaching Seminar course. 

Every week, demonstrations and videos of Atrium School classroom activities are vetted in the teaching seminar, thanks to documentation of Jessica’s teaching collected by Charles and Joshua. Seminar students, including Jessica, Charles, and Joshua, create and critique each other’s lesson plans on a regular basis and reflect on that work for their individual portfolios. Because exposure to the team’s Atrium School experience has significantly increased all course participants’ awareness, understanding, and interest in teaching and program development, non-Atrium peers have recently been more apt in seeking out mentorship and guidance from the Atrium team, as well as from myself and other CMIE faculty/staff members for each of their own guided internships and teaching projects. 

I expect that we will able to see a full picture of the type and quality of the music program put together by the guided intern team because of the effectiveness of these three ‘layered internships’: The documentation of Jessica’s teaching collected by Charles for use in the Atrium School portfolio, lesson plans and teaching transcripts created weekly for critique and vetting in the Conservatory’s MIE Graduate Teaching Seminar (and “performance” in the Atrium classrooms), and reflections from each guided intern will all play roles in the comprehensiveness of portfolios developed as a result of the Atrium School project. 

It is by design (not chance) that these ‘layered internships’ emerged. The Atrium School’s commitment and decision to hire Jessica was well influenced by our fore thought in supporting her roll as a part-time music teacher with two fellow guided interns from the MIE Concentration program. If we believe that acts of teaching and learning are mutually inclusive and organic processes, then the notion of ‘layered internships’ not only points to the strength and equality of how we design programs like that at the Atrium School, but also hints at what I believe are sustainable models for similar and future work. 

